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Abstract 
 

The role of principals‟ administrative competencies is critical in achieving school goals in Nigeria. 

Effective school administration requires leadership skills, strategic planning, resource 

management, and the ability to foster a conducive learning environment. Principals who 

demonstrate strong administrative competencies enhance staff motivation, student performance, 

and overall school efficiency. However, many Nigerian schools face challenges such as poor 

leadership training, inadequate resources, and ineffective management, which hinder goal 

attainment. This paper examined the impact of principals‟ administrative competencies on school 

effectiveness, emphasizing the need for professional development programs to enhance their 

leadership capabilities. Researches showed that schools led by competent administrators 

experience improved academic performance, discipline, and stakeholder engagement. The paper 

concluded that equipping principals with essential leadership and management skills is crucial for 

achieving educational objectives. As a recommendation, the government and educational 

stakeholders should implement continuous training programs and workshops for principals to 

enhance their administrative skills. Additionally, policies should be established to ensure that only 

qualified and well-trained individuals are appointed as school leaders. Strengthening principals‟ 

competencies will ultimately contribute to the realization of school goals, fostering academic 

excellence and institutional growth in Nigeria‟s education sector.   
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INTRODUCTION 

 

A school principal holds a vital role within the realm of education as they assume the position of 

leadership and chief administration in an educational institution, usually from kindergarten 

through 12th grade. The responsibilities of a school principal encompass a wide array of crucial 

tasks and duties, all aimed at fostering a productive and enriching learning environment. School 

administration involves managing, administering the curriculum and teaching, pastoral care, 

discipline, assessment evaluation and examinations, resource allocation, costing and forward 

planning, staff appraisal relationship with the community, use of the practical skills necessary for 

surviving the policies of organisation such as decision-making, negotiation, bargaining, 

communication, conflict handling, running meetings and so on (Okobia, 2015). 

All these tasks can be reduced to the following: planning, organising, directing, 

supervising, and evaluating the school system. These activities are those of the school principal 

who must ensure they are all directed towards efficient and effective teaching and learning in the 

school so as to be able to produce quality outputs.  The principal of a school is a planner, 

director, controller, coordinator, organiser, adviser and a problem-solver. The principal is the 

person on whose shoulders rest the entire administration, success or failure of the school. The 

principal identifies and set goals and objectives of the school, which of course, must be in line 

with the national objectives, analyses tasks and share responsibilities of the staff according to 

specialization and expertise (Lipham, 2016). 

At its core, the role of a school principal revolves around effective leadership and 

management. Principals are not only responsible for the day-to-day operations of the school but 

also play a central role in shaping its overall ethos and direction. They set the school's 

educational vision and goals, charting a course for academic excellence. This often involves 

developing curriculum standards, ensuring that instructional methods align with educational best 

practices, and continuously seeking ways to improve teaching and learning. 

The administrative aspects of a principal's role are equally significant. They oversee the 

school's staff, manage budgets, allocate resources, and maintain school facilities. Personnel 

decisions, such as hiring and evaluating teachers and support staff, fall under their purview. 

Principals are instrumental in creating schedules, coordinating activities, and ensuring the 

smooth functioning of the school's operations. One of the most critical areas where a school 

principal is deeply involved is student welfare. Principals work tirelessly to maintain a safe, 

nurturing, and orderly learning environment. They handle student discipline matters, enforcing 

school policies and codes of conduct. Beyond punitive measures, they actively engage with 

counsellors and support staff to provide guidance and support to students facing academic, 

social, or personal challenges. 

The position of the principal is crucial in the management of the secondary school 

setting. The principal is saddled with the responsibility of efficient utilization and coordination of 

human and material resources towards the attainment of the organizational goals. The success of 

the school in implementing the educational program and goal achievement depends largely on 

the principal administrative behavior is a known fact that education contributes immensely in the 

development of the human capital needed for the nation‟s productive sector.   

Educational goal achievement is generally seen as excellence in all academic curricula 

and extra-curriculum activities as well as an academic discipline. Educational goal achievement 

is the extent to which the principal, teachers, students, and educational organization has achieved 

the predetermined educational goals (Peter et al., 2014). In addition, it describes the realization 
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of effective cognitive, affective and psychomotor domains of students in an educational system. 

Educational goal achievement in this study refers to the pedagogical quality and student self-

efficacy.  

 

THEORETICAL UNDERPINNING 

 

Henri Fayol (1918) Administrative Management Theory 

 

Henry Fayol, a French Industrialist and a Mining Engineer by profession developed the theory of 

administrative management (Fayol, 1918) in Peretomode (2019). This theory concerns the 

comprehensive conceptual framework, general organization, and leadership that are applicable in 

all organizations. This theory argued that for the achievement of organizational goals, there 

should be proper management of departments, and work should be classified into different 

groups so that the tasks can be done effectively. This concept is a contemporary of Taylor‟s 

scientific management. Scientific management only concentrates on shop floor levels like job 

design and payment of workers whereas administrative theory is concerned with the entire range 

of managerial performance. Fayol suggests that management involves many functions like 

forecasting, planning, organizing, commanding, coordinating, and controlling. For the current 

study, in the context of the school system, the principal ensures that proper 

management/administrative work is been put in place to ensure that the right competent staff are 

brought into the system for excellent goal attainment. This theory mainly focuses on improving 

the efficiency of management so that higher-level employees understand correctly and the tasks 

can be done in a standardized way.  

 

CONCEPTUAL CLARIFICATIONS 

 

School Principal 

 

School principals and teachers play a major role in developing a school culture for professional 

development. The school principal leads training programs, seminars, and workshops; 

simultaneously, he informally assesses teachers‟ skills. Unanswered aspects of the relationship 

between school leaders and teachers and its elect on professional development were investigated 

(Sit, 2015). Based on previous studies (Green, 2001), the general characteristics that school 

principals must acquire as leaders of the school are as follows: 

 

 Creating relationships with educational staff, parents, and students; 

 Creation and transmission of common vision and goals; 

 Promotion of the leadership of power-sharing and allocating responsibilities; 

 Creating a feeling of collectivity; 

 Collaboration, understanding, and teachers‟ development; 

 Personality traits. 

 

The school principal has a consultative and guiding role in achieving professional development 

(Owens, 2001). School principals are responsible for shaping the conditions of the school 

environment for professional development, based on their special characteristics. Leithwood 

(2005) referred that leaders‟ age, gender, and education can affect their behaviors. 

https://tyonote.com/management/
https://tyonote.com/scientific_management/
https://tyonote.com/scientific_management/
https://tyonote.com/organizing/
https://tyonote.com/top-level-management/
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School principals, who play a key role in the development and improvement of schools, 

must also be good coordinators and catalysts (Balcı, 2014), and they need to have the ability to 

direct teachers in activities for the development and improvement of the school and bring about 

innovations by influencing them. According to Hoy and Miskel (2010), school principals are 

leaders who take an active role in realising school goals by bringing together all the required 

resources and influencing and striving to develop staff. In addition, deputy principals are also 

strategically important administrators in schools, just as the school principals. Deputy principals 

can also exhibit leadership behaviours by assuming important tasks and roles in the development 

and effectiveness of the school. The principals are not solely dominant in schools regarding 

administration, and there are other active players (Cerit, 2008).  

 

Administration 

 

According to Ololube (2017) school administration is a social process concerned with 

identifying, maintaining, stimulating, controlling and unifying, formally and informally 

organized human and material energies within an interpreted system while Okendu (2012) in his 

own view define School administration as a concept involving all the processes through which 

resources are mobilized in educational institutions to accomplish the goals of education. It is a 

process of mobilizing school resources towards achievement of desirable educational goals. 

School administration is an activity process that requires expertise and training in educational 

principles and practices in ensuring proper management of schools general activities for 

achieving result in education.   

Eresimadu (1996) believed that School administration is the implementation and 

facilitation of the programmes and management of the school resources for the achievement of 

school objectives. School administration is the  branch  of  pedagogy  that  studies  the  means  

and  methods  of  Administering schools,  reveals  the distinctive  feature  in  the  system  of  

school  management,  and  analyzes  the  specific problems   involved in organizing such a 

system. Summarily, Ojo (1999) posited that school administration involves managing, 

administering the curriculum and teaching, pastoral care, discipline, assessment, evaluation and 

examination, resource allocation, costing and forward planning, staff appraisal, relationship with 

community, use of the practice necessary for the surviving the policies of the organization such 

as decision making, negotiation, bargaining, communication, conflict handling, running meeting 

and so on.  

 

GOALS OF SECONDARY SCHOOLS IN NIGERIA 

 

The National Policy on Education presented the goals for the administration of secondary 

schools in Nigeria; few are highlighted below (FRN, 2014): 

 

 Secondary education in Nigeria is designed to prepare students for tertiary education and 

equip   them with skills for employment. 

 The curriculum emphasizes cultural awareness and national identity to foster unity 

among students from diverse backgrounds.  

 The education system integrates vocational and technical training to encourage 

entrepreneurship and self-reliance.   
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 Science and technology education is prioritized to support national development and 

innovation.   

 Schools aim to instil values such as discipline, honesty, and responsibility in students.   

 

Principals’ Administrative Competences for Goal Attainment 

 

The concept of competence can be defined as a person‟s capacity to connect knowledge, skills, 

attitudes and professional identity that are relevant for a certain profession (Krüger, 2009). It is 

also described as being adequately or well-qualified physically and intellectually to perform 

duties of any specific profession. These qualities are important for any organization as well as 

schools. In this manner, their administrative competency can be put as their skills, knowledge 

and beliefs in their behaviors in instructional leadership, organizational development and 

creating a positive school culture (MEB, 2008).  

According to Balci (1988), these competencies have significant functions for principals to 

perform their work effectively in any school system in the world as well as Turkey. Having the 

administrative competency especially in instructional leadership, organizational development 

and creating a positive school culture, it is considered that principals can function better at 

schools in terms of student outcomes. Principal  administrative  competence  refers  to  the  

ability  of  the  school  principal  to  plan,  organize,  direct, coordinate, and harness all the 

resources at his disposal for the purpose of achieving school goals. A school principal display 

competence in several ways, however, this paper‟s focus is on principals‟ supervisory 

competence, leadership competence, and communication competence. 

In Nigeria, principals are the heads of secondary schools, charged with the responsibility 

of running the day-to-day affairs of the schools. Accordingly, they are responsible for all that 

happens in the schools. Various writers have expressed their opinions on which the principal is, 

vis-à-vis his various roles and competencies. Ogbonnaya (2014) in his opinion described the 

principal as the accounting officer of the school, the chief executive and instructional leader. As 

an accounting officer, the principal oversees the day-today management of the school.  

Stressing this further, Ogbonnaya (2014) stated that the most important function of the 

secondary school principal is his instructional leadership role in the school. According to the 

author, this role is exercised as the principal plans, organizes and promotes instructions. He 

however further noted that the secondary school principal has another function of ensuring that 

fund is procured and judiciously used on various school programmes. Mgbodile (2014) added 

that principals are responsible for implementing educational programmes in schools, ensuring a 

conducive atmosphere is created for learning. According to the writer, the principals are the hub 

on which the success of secondary education revolves, because they help to translate policies on 

education into action. In view of the above, it can be deduced that the principal‟s key function is 

to promote education through effective administration of teaching and learning programmes. It is 

therefore expected that a principal must be competent enough in his administrative duties.  

 

Supervision Competence 

 

Every school principal is faced with the challenge of managing and running a school efficiently 

and effectively for the one reason of goal attainment which is achievable through optimum 

utilization of resources (human and material). In a bid to attaining the school goals, the principal 

plays a supervisory role to ensure optimum performance. The act of playing a supervisory role is 
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known as supervision. Ololube (2017) saw supervision as an assistance or hand of help given to 

a professional colleague, the teacher, in the process of teaching. He further stated that it is a 

professional, continuous and cooperative exercise that covers all aspects of the life of a school. 

The word supervision is often referred to as instructional supervision. This is to reflect 

the content in which the supervision is undertaken. Instructional supervision is an internal 

mechanism adopted by principals to improve on their teaching and learning activities for the 

purpose of achieving educational objectives (Adeolu, 2012).  Often times, teachers fail to do 

what they are expected of when not supervised. Some will decide to lazy around while others get 

involved in what will benefit them instead of being of benefit to the school and students.   

Instructional supervision provides a vehicle and structure which allows schools, 

departments, as well as individuals (teachers and students) within them, to respond effectively to 

curriculum and instruction in order to achieve the stated educational objectives (Adetula, 2005). 

It is obvious that lack of supervision can lead to deviation from the lead down curriculum. The 

possibility of teachers going to their areas of interest is wide thereby allowing the learners so 

suffer afterwards. Supervision of instruction plays a major role by assisting teachers, guiding 

them stimulating them in their job performance. Good teachers do their work with little or no 

supervision but some sit up when they are informed that the principal is going round on 

supervision. 

The principal has the sole responsibility to perform supervisory role and is also the chief 

accounting officer of the school. Ololube (2017) asserted that a principal is someone who is in 

charge of a school. Principal-ship is a well-established position for the chief executives in 

secondary schools who carries out leadership responsibilities by coordinating curricula, co-

curricular activities in the school and is in charge of the general administration. He is also seen as 

the manager of the school and hence expected to be accountable and responsible for the day-to-

day running of the school. Accountability is usually linked to the management of scarce 

resources (human and material) for the accomplishment of the stated goals in education. The 

Principal is the manager of these scarce resources, an administrator and the instructional leader 

that lead learners in a school. As such, he has a vast responsibility but the areas with the greatest 

impact must be given due attention which is student learning.  

This can be achieved through effective supervision, monitoring, evaluation and 

dissemination of current information on educational issues as well as modern techniques of 

teaching which will stimulate the spirit of scholarship and best practices in curriculum delivery. 

It is difficult for the principal to address all the responsibilities within a school hence must 

prioritize time and energy on high-impact instructional area while other duties can be delegated. 

A principal is a visionary who through self-encouragement, determination, persistence, hard 

work and team spirit attain organizational (school) goals. The principal ensures effective 

supervision by interacting academically and socially on regular basis with teachers and students 

within and outside the classrooms. Olugboye (2004) added that the principal monitors to ensure 

proper implementation of the curriculum, desirable increase in teachers‟ capabilities, improve the 

conceptual knowledge and teaching skills; support them in their work to facilitate better 

performance in their pedagogical practices and students‟ learning outcomes. All these are geared 

towards the attainment of goal. Effectual supervision has a way of strengthening the capacities of 

both principal and teachers. It is important and needful for the improvement of the school 

performance. 
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Purposes of Educational Supervision  
 

There are numerous purposes which supervision is expected to serve in the education system.  

For any visit to schools to be meaningful, the supervisor should have a clear understanding of 

what he/she wants in terms of purpose and how he/she would go about it.  The modern 

supervisor of schools should go to schools as a professional to meet the teachers as co-workers in 

the educational programmes.  Some of the purposes of modern supervision include:  

 

 To ensure that each individual teacher in the school has been performing the duties for 

which he/she will be paid or is being paid.  

 To promote and develop a favourable setting for teaching and learning.  

 To help the teachers improve – their status, skills, and knowledge.  

 To ascertain the standard of educational performance.  

 To check the available resources in each school.  

 Ascertaining whether guidelines on specific government policies have been followed 

(e.g. on assessment, school registration, e.t.c.).  

 To assess the climate or tone of the school and suggest remedial measures.  

 To evaluate the success of new methods and theories.  

 To motivate and encourage the teachers to develop healthy attitude towards work.  

 For upgrading of schools.  

 For fact-finding when there is crisis in schools.  

 

The types of visit for school supervision can be classified, based on the purpose of the visitation 

as well as the length or extent of time spent. The identified three types of supervision in the 

school system are:  

 

 Pastoral visit; 

 Full general inspection; 

 Subject inspection.  

 

Pastoral visit: The Pastoral visit is usually done within one or two days.  The maximum number 

of supervisors is between one and three. The visit is advisory.  It is to find out what is happening 

on specific issues and give advice to the school management.  

 

Full general inspection: The full inspection is conducted for a number of days by a team of 

supervisors.  The main purpose is for administrative convenience. A school can subsequently be 

approved as centre for final examination .e.g. the West African Senior School Certificate 

Examination (WASSCE) or the National Examination Council (NECO).  

 

Subject inspection: Subject inspection is a comprehensive visitation by subject specialists to 

ascertain the purpose and effectiveness of the teaching of specific subjects in the school 

curriculum.   
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Leadership Competence 

 

Leadership is a communication process of influencing and directing people to commit to and 

achieve a shared goal voluntarily, in a given situation. A critical aspect of principal leadership is 

helping his staff to develop shared understandings about the school and its activities and goals 

that can undergird a sense of purpose or vision. Staff are often motivated by goals which they 

find personally compelling, as well as challenging but achievable. Having the knowledge of such 

goals through principals‟ sense of leadership helps staff to make sense of their work and enables 

them to find a sense of identity for themselves within their work context thereby contributing 

towards the school goal achievement (Cárdenas et al., 2003). Principalship is a well-established 

position of the chief executive who provides leadership by coordinating curricula, co-curricular 

programmes and is responsible for the general administration of the secondary school. The 

principals being instructional leaders are at the vantage positions to supervise, monitor, assess, 

evaluate and disseminate current information on educational issues and modern teaching 

techniques to teachers in order to stimulate them for scholarship and best practices in curriculum 

delivery (Aykut et al., 2008).  

At the same time, leadership is in many ways a shared responsibility. It engenders a 

common sense of commitment and collegiality among the staff. Effective school principals 

establish clearly defined goals for academic achievement, and they concentrated their available 

resources and their operations on attaining them, provide adequate time-table for teaching, 

routine check of lesson notes and subject dairies, observation of classroom instruction, 

continuously monitor students‟ progress to determine whether their instructional goals are being 

met, provide feed-back on student performance, motivation of teachers for improved 

performance, reinforcement of students for excellent performance, maintenance and appropriate 

usage of physical facilities, enforcement of discipline to ensure peaceful atmosphere, capacity 

building of teachers for effective service delivery and provision of instructional facilities and 

materials to enhance quality teaching-learning processes (Adeolu, 2012). Some of the principals‟ 

leadership practices that often help setting direction for teachers and students are identified by 

Leithwood, (2014) to include the following: 

  

 Identifying and articulating a vision; 

 Fostering the acceptance of group goals; 

 Creating high performance expectations; 

 Monitoring organizational performance; 

 Promoting effective communication throughout the organization for shared 

organizational purposes 

 

Leadership is that process in which one person sets the purpose or direction for one or more 

other persons and gets them to move along together with him or her and with each other in that 

direction with competence and full commitment. While clear and compelling directions 

contribute significantly to members‟ work-related motivations, they are not the only conditions 

to do so. Nor do such directions contribute to the capacities members of staff often need in order 

to productively move in those directions. Such capacities and motivations are influenced by the 

direct experiences members of staff have with those in leadership roles, as well as the school 

context within which teachers work. More-specific sets of leadership practices significantly and 

positively influencing these direct experiences include, for example: offering intellectual 
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stimulation to teachers, providing individualized support to teachers and providing appropriate 

models of best practice and beliefs considered fundamental to the school system (Silva, 2016).  

 

Effective Communication Competence  

 

The effectiveness of a school is determined by the achievement of school goals. In today's 

competitive world, parents are more selective in the choice of schools for their children because 

they desire a school where their wards will be exposed to effective teaching and learning. Hence, 

it then becomes imperatives that a school develops a positive image of itself if it is to be relevant 

in the scheme of things. A school's positive image is influenced by the effectiveness of its 

teaching-learning environment. An effective school reflects, cares and shows concern for 

students' academic and moral progress. It promotes the progress of its students in a broad range 

of intellectual social and emotional outcomes. Essentially, schools that are effective and have the 

capacity to improve are usually led by principals who make significant and non-measurable 

contributions to the effectiveness of their staff members (Adeyemi, 2009).  

School principals play critical and varied roles in the day to day operations of schools; 

being leaders, they monitor and support teachers through periodic communication on the ideas 

teachers can use to ensure students' academic progress. They also ensure discipline, and as 

administrative leaders, plan budgets, manage school facilities and develop productive 

communication relationships with the broader community (Atanda & Lameed, 2006). As the 

administrative head of schools, according to Abiodun-Oyebanji (2004), principals are to co-

ordinate human and material resources toward the attainment of some pre-determined goals and 

objectives of their schools. They are expected to work with both the teaching and non-teaching 

members of their schools to harness material resources for the accomplishment of their school 

goals. They are equally to mobilise the efforts of their staff members towards the achievement of 

common goals (school goals). These roles are the administrative tasks of principals, which if not 

properly carried out may endanger the effective functioning of the entire school system. It is 

therefore imperative that principals keep abreast of all these tasks and regularly map out 

strategies to accomplish them, otherwise school objectives may be jeopardized.  

One of these strategies is the principals' communication pattern. Principals' 

communication pattern can fast track the achievement of school goals if well handled by the 

principal, or hamper school effectiveness if it is poorly managed. In Nigeria, much effort has 

been geared towards improving the educational system. In line with international trends, one of 

the primary thrusts of these efforts has been on improving the management of communication in 

schools (Elmore, 2005). Strategic planning, education reform and school improvement have been 

the common strategies utilized in schools across the country. The emphasis is on the 

implementation of transformational management, the shift from quantity to quality, and the 

achievement of system-wide transformation as desirable goals.  

While these efforts achieved some of the desired results, for instance schools having 

vision and mission statements, increased enrolment and retention and increased community 

participation, there has been an accusation that the Nigerian school system is not living up to 

expectations in terms of principals' communication pattern. It has been observed that many 

school principals do not carry their subordinates along in the day-to-day running of their schools. 

Many of the teachers often complain that they are aliens to many of the activities in their schools, 

due to the failure of their principals to intimate them of the everyday affairs of the school, of 

which they are major stakeholders. It is a known fact that information dissemination (whether 
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verbal or electronic), is key to the management of any human or social organisation such as the 

school system, especially during this era of digitization, hence this aspect of the school system 

cannot be handled with levity.  

Nwankwo (2014) lent credence to this, that information dissemination is fundamental to 

school management. According to him, people (teachers inclusive) need information to 

effectively do their jobs or take action. Each person or group, whether teaching or non-teaching 

staff therefore needs information in order to co-ordinate activities with others. For instance, 

teachers need information on the goals of the school and the best possible ways to achieve them; 

this must also be communicated to them from time to time by the school principal. On the other 

hand, the school principal equally needs information about almost everything in the school 

system- the resources (both human and non-human), the policies and strategies which must he 

accurately and promptly transmitted to the members of the school community (teachers, students, 

parents, etc.) as the case may be.  

Principals‟ poor communication skills might be one of the reasons why (Osuji & Ndu 

2002) stated that many teachers believed that they were not part of the school system because of 

the communication pattern of their principals which, many a time, excludes them from the day 

to-day running of the school. This often leads to teachers' poor job performance and ultimately 

ineffectiveness of the entire school system. It then seems that principals need new strategies that 

could enhance their effectiveness, among which is the adoption of effective communication 

patterns. Buttressing further the importance of communication in the school system, Carr (2005) 

suggested that in-service training in the art of effective communication could be of great help to 

school administrators in performing their primary duties as instructional leaders and organisation 

developers for continuous school improvement. According to Mitgang (2012), effective 

principals are to establish trust and create structures that promote principal-teacher 

communication (interactions) and maintain a high level of moral values. Also, Mills (2008) 

found a significant positive correlation between principal's communication pattern and school 

goal attainment. Rowland (2008) likewise revealed that principal's daily communication 

behavior plays a vital role in the environment of the school.  

Research findings from diverse countries and different school contexts have revealed the 

powerful impact of the principal's communication processes to school effectiveness and 

improvement. Moreover, Olaleye (2013) found that principals get involved in academic activities 

of their schools, by observing and checking teachers and communicating adequately with them. 

Communication can, therefore, be described as the process of sending and receiving messages. It 

involves a transfer of thought through the exchange of verbal and non-verbal symbols leading to 

the recreation of meaning. It is the process by which one individual stimulates meaning in the 

mind of another.  

Nwankwo (2014) described communication as the processes of access and transfer of 

information. All in all, effective communication must be a two way system where messages are 

not only transferred, but also received and understood by the receivers. The issue of 

communication becomes prominent as it determines the nature and mode of interaction to 

facilitate the form and functions of a school system. The total process of a school system 

involves communication of some sort, formal or informal. There must be some forms of 

interaction with things or people to bring about some reasoning that make for some adjustments 

in behaviour, and the end product of this interaction should ordinarily lead to the effectiveness of 

the school system. Communication is very imperative in the school system; especially at the 

secondary school level. Principal-teachers communication may affect school effectiveness if not 
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well handled. Regular principal-teachers communication could enhance smooth running of a 

school and create a sense of belonging to teachers and non-teaching staff in the school context.  

Through the pattern of communication, principal and teachers may partner to increase 

monitoring of student learning behaviours, and create a unified source of extrinsic motivation for 

students which may lead to higher achievement in school subject and in turn amount to school 

effectiveness. But as important as principals‟ communication is to the school system, one 

observes that many schools principals communication pattern is nothing to write home about 

because of the type adopted by some of them which fails to integrate the stakeholders (teachers, 

students, parents and community) in the activities of the school. Principals‟ communication 

pattern can therefore be described as the way and manner principals pass information to their 

subordinates and this is quite germane to the effective functioning of the school system. This 

pattern may be upward, downward, horizontal and face-to-face communication patterns among 

others. It all depends on what information a principal wants to disseminate. Upward 

communication entails the transfer of information from the subordinates to the superior. 

According to Ololube (2017), such information is usually in form of or more of reports, 

suggestions, complaints and grievances.  

An example of upward communication is from teacher to principal, from students to 

teacher; it is majorly from subordinate to super ordinate. This pattern of communication is 

critical to secondary school effectiveness and the school principal must have (his line of 

communication open from time to time so as to facilitate the achievement of school goals. This 

pattern of communication could also provide a means for the principal to ascertain if the 

information transmitted to the teachers for instance, has been well received and understood. This 

may in turn enhance the school effectiveness. Downward communication pattern on the other 

hand is used by the school principal to communicate directives, objectives, policies, procedures 

and other information to subordinates. It may be oral or written. It is usually from the 

superordinate to the subordinate. From principal for instance to teacher, from teacher to student. 

This is closely related to the chain of command system as it is very critical to school 

effectiveness. Horizontal communication pattern tends towards the transfer of information 

between two people who are of the same level in the organisation but in charge of different 

functions. For instance, the communication amongst Heads of Departments (HODs).  

This may boost the exchange of ideas that can lead to easy achievement of school goals. 

The major purpose of horizontal communication is to coordinate educational activities on the 

same level. For instance, a principal can give information to another principal so that their 

activities or curriculum emphases would be similar in different schools. Heads of departments 

can also communicate among themselves. All these developments if well-handled, would lead to 

school effectiveness. Face-to-face communication pattern is very important if school numbers 

are to be motivated to do their best. This pattern of communication is quick, immediate and 

offers the total package or information contained in both verbal and non-verbal cues (Nwankwo, 

2014). It enables the principal to have physical contact with the teachers, students, parents, etc. 

and delivers the information raw and direct. This communication pattern also enhances effective 

management of the school system (secondary school inclusive). It then seems that it is only 

through the engagement of an appropriate communication pattern by a school principal that the 

members of a school system can be made aware of the school's goals and keep clearly in mind 

how their own works contribute to the attainment of these goals.  

However, from observations, it appears that many secondary school principals' patterns 

of communicate in Oyo State secondary schools (which is the focus of this study) are not 
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commensurate with the achievement of school goals. Some of them seem to embrace or 

encourage the usage of downward communication only, while upward, horizontal and face-to 

face communication patterns are practically neglected. This then implies that, communication 

about the achievement of school goals and vision 2030 revolves majorly around many of these 

principals. They seem to take unilateral decisions without due consultation with their 

subordinates which many times results in the compromising of school effectiveness. This may 

even be one of the reasons for the abysmal performance of Oyo State secondary school students 

in external examinations such as WASCE and NECO over the years. Principal's day-to-day 

communication with staff members on routine decisions cannot be relegated to the background 

in the running of an effective school. Only through the deployment of suitable or appropriate 

communication patterns, that enable members of a school to understand how the works of others 

contribute to the achievement of school goals, can staff members be in a position to make 

suggestions for the improvement of operational procedure in the school organisation or system. 

 

Management of School Plant 

 

The school plant includes the material conditions such as the school building, furniture, 

playgrounds, hostels, classrooms, school libraries, apparatus and equipment‟s etc. These are the 

components of the school plant which are helpful in realizing the aims and objectives of 

education. Proper functioning of the school plant depends upon the quality and adequacy of the 

components of the school. Management is the arrangement of available human and material 

resources for the achievement of desired goals and objectives (Nwune et al., 2016). It is the 

productive use of available resources in an efficient and effective manner geared towards goals 

realization.  

School plant also refers to everything within the school premises which includes the site, 

buildings, equipment and all essential structures, permanent and non- permanent as well as 

machines and laboratory equipment and others. Maintenance of school building is an 

organizational activity carried out by the school community in order to prolong the life 

expectancy of school buildings, its furniture and equipment. In order to start a school 

maintenance program the school building should meet a minimum standard of condition. A 

school maintenance program should ensure that the school building can: Function at its designed 

level at all times, function during the normal life span of the school building, resist the effects of 

an extreme natural event like hurricanes, floods, and earthquakes, provided that the original 

design, construction, and materials were satisfactory for these demands. 

Maintenance of school plant implies that there is a malfunction of the building, 

equipment, or grounds and that there is need to restore it to appropriate condition.  Scholars have 

given diverse definitions of the concept of school plant maintenance. According to Nhlapo 

(2006), school plant management refers to the general upkeep of physical facilities as found in 

school buildings, ground and safety systems. While Szuba and Young (2007) considered  

management  as  being  concerned with  ensuring safe  conditions for facility users such as the 

learners, educators, parents or guardians, and is also concerned with creating a physical  setting 

that is  appropriate  and adequate for learning.  Ajayi (2007) took  school  plant  management  to  

include  all  activities  embarked  upon  with  a  view  to sustaining initial use value of the school 

plant. To Oguche (2011) stated that school plant maintenance involves “the keeping of the  

buildings, equipment and landscapes at their best  condition  of  completeness  and  efficiency,  
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either  through  repairs  or  replacement”. Facility maintenance entails providing clean and safe 

environment for teaching and learning.  

Okobia (2015) observed that school principals must possess a wide array of competencies 

in order to lead schools effectively towards the accomplishment of educational goals, which has 

led to changing expectations of what leaders need to know and must be able to do. Management 

is the possession of necessary skills to effectively manage resources for productivity. Ikediugwu 

(2016) and Lipham (2016) outlined functions of school administrators as including management 

of instructional programmes, staff personnel administration, students‟ personnel administration, 

finance and physical resource management and community relationship management. Effective 

management of human, material, time and financial resources is highly crucial for institutional 

sustainability and the development of school action plan. No meaningful institutional change can 

take place without effective management of school plant.  

The term „management‟ has been defined in various ways by different authors. Ololube 

(2017) defined it as a set of functions directed at the efficient and effective utilisation of 

resources in the pursuit of organisational goals. Weller and Weller (2002) are more specific 

about the activities involved in the performance of this function. According to them: 

Management is a specific process consisting of the activities of planning, organising, actuating, 

and controlling, performed to determine and accomplish stated objectives with the use of human 

beings and other resources.   

Weihrich and Koontz (1999) defined it as the process of designing and maintaining an 

environment in which individuals, working together in groups, efficiently accomplish selected 

aims. A common idea in these and many other definitions is that management is goal-directed. 

These definitions convey the idea that management involves a series of on-going activities, 

individuals and groups working together using resources efficiently and effectiveness. All these 

ideas and terms are applicable to the management of the school plant. School plant management 

entails making and carrying out series of decisions in building a school plant according to need. 

It also involves operating and using it effectively and efficiently, while ensuring that it is in a 

functional state as the educational programme is being implemented.  

School plant management involves a number of on-going and related activities – 

determining the need for school plants, educational programme planning, school facility or 

building design, building construction, furnishing and equipping the school, school plant 

operation, utilisation and maintenance and school plant modernisation or renovation, as the need 

arises. Ololube (2017) stated that facilities management is a process that ensures that buildings 

and other technical systems support the provisions of an organisation. School plant management 

ensures that school buildings and grounds, equipment, materials, technical and other service 

systems, facilitate and support the provision of education by a school.  

The responsibility for managing the school plant rests with the head teacher or the school 

principal. The school head may not be knowledgeable in some aspects of school plant 

management such as school facility design and building construction, but his/her inputs and, in 

some cases, the inputs of other school staff during decision making in these areas may be 

necessary as it is the principal or head teacher and the staff that will make use of the buildings 

upon completion. It is the responsibility of the head of the school to ensure that the school plant 

is regularly maintained, i.e., kept at as near its original state as possible. It is also part of his/her 

responsibilities to ensure that the school plant is open for use effectively and efficiently on daily 

basis and that it is kept neat and tidy always.  
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In achieving these and other ends for which the school plant has been built, the head 

teacher or principal must make use of teachers, other school staff and students, detailing their 

duties and roles and coordinating their efforts to ensure that the right things are done at the right 

time. Effective school plant management ensures that school facilities are effectively used for 

teaching and learning with little or no interruption.  

 

CONCLUSION 

 

The study concluded that principals‟ administrative competences enhance goal attainment in 

public senior secondary schools in Rivers State. Hence, the study has affirmed that application of 

various principals‟ administrative competence such as supervision, leadership, communication, 

professional and management of school plant will ultimately lead to goal attainment in public 

senior secondary schools in Rivers State. School administration primarily involves managing, 

administering the curriculum and teaching, pastoral care, discipline, assessment evaluation and 

examinations, resource allocation, costing and forward planning, staff appraisal relationship with 

the community, use of the practical skills necessary for surviving the policies of organisation 

such as decision-making, negotiation, bargaining, communication, conflict handling, running 

meetings and so on. All these tasks can be reduced to the following: planning, organising, 

directing, supervising, and evaluating the school system. These activities are those of the school 

principal who must ensure they are all directed towards efficient and effective teaching and 

learning in the school so as to be able to produce quality outputs.  Therefore, it is safe to say that 

principals who apply these administrative competencies are capable of enhancing goal 

attainment in public senior secondary schools in Rivers State. 

 

Suggestions  

 

Based on the literature review the following suggestions where made: 

 

 Principals should ensure they regularly attend training programs to strengthen and build 

new competencies that enhance administrative effectiveness for goal attainment in public 

senior secondary schools in Rivers State. 

 Principals should take seriously supervision of teachers and students‟ activities to ensure 

compliance with school rules to ensure maximum goal attainment. 

 Principals and school heads should expose themselves to leadership conferences where 

excellent leadership practises can be acquired to facilitate goal attainment in secondary 

schools in Rivers State. 

 Principals should model a viable and effective communication channel to reach out to all 

stakeholders within the school for goals to be promptly achieved. 
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