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ABSTRACT

This study examined effective communication and performance evaluation as Management by Objectives (MBO)
practices for improving educational leadership performance in public senior secondary schools in Rivers State,
Nigeria. The study adopted a descriptive survey research design to investigate existing practices and perceptions
among school principals. The population comprised 302 principals from all public senior secondary schools in the
state, and a census approach was employed to include the entire population. Data were collected using a self-
developed questionnaire titled “Effective Communication and Performance Evaluation as Management by Objective
Practices for Improved Educational Leadership Performance Questionnaire (ECPEELPQ).” The instrument was
validated by experts in educational management, and its reliability was established using the test-retest method,
yielding satisfactory coefficients. A total of 291 valid responses were analyzed using mean and standard deviation to
answer the research questions, while independent t-test was used to test the hypotheses at .05 level of significance.
The findings revealed that effective communication and performance evaluation significantly enhance educational
leadership performance by promoting clarity, accountability, and improved teacher effectiveness. The study
concluded that the integration of MBO practices is essential in achieving effective school administration. It was
recommended that school principals should strengthen communication strategies and adopt systematic performance
evaluation mechanisms to improve leadership effectiveness and school improvement.
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INTRODUCTION

Effective educational leadership is widely acknowledged as a vital means in the determination of
school effectiveness and students’ academic success, particularly in public senior secondary
schools where administrative practices significantly influence instructional outcomes (Ololube,
2017). In recent years, there has been a growing emphasis on result-oriented management
strategies such as Management by Objectives (MBO) because it is a means of improving
leadership performance in educational institutions (Ololube et al., 2017). MBO is developed by
Peter Drucker, and it is a systematic management approach that focuses on setting specific,
measurable, achievable, relevant, and time-bound objectives collaboratively between leaders and
subordinates, alongside continuous monitoring and evaluation of performance (Drucker, 1974;
Ananyi & Ololube, 2023). Within this framework, effective communication and performance
evaluation are essential practices that enhance leadership efficiency and institutional
productivity.

According to Ololube et al. (2016), effective communication plays central role in
educational leadership because it ensures clarity in the transmission of goals, expectations, and
feedback among stakeholders. Principals who communicate effectively promote mutual
understanding, trust and collaboration among teachers and other school personnel. According to
Hoy and Miskel (2013), communication is the foundation of organizational functioning, as it
links leadership actions with teachers’ performance and school outcomes. Similarly, Robbins and
Judge (2017) asserted that open and transparent communication enhances employees’
commitment, motivation and job satisfaction. Ololube (2017) noted that principals who utilize
diverse communication strategies such as staff meetings, written directives, and feedback
mechanisms are better able to align teachers’ efforts with institutional goals, thereby improving
overall school performance.

Performance evaluation, on the other hand, is a critical component of MBO that involves
the systematic assessment of teachers’ effectiveness in achieving predetermined objectives. It
provides a basis for accountability, professional development, and informed decision-making.
Armstrong (2014) emphasized that performance evaluation is essential for identifying strengths
and weaknesses in employees, as well as for enhancing organizational effectiveness. In
educational settings, regular appraisal of teachers’ performance helps school leaders monitor
instructional quality, provide constructive feedback, and implement targeted interventions for
improvement. Furthermore, Aguinis (2013) noted that effective performance management
systems contribute significantly to employee productivity and organizational success when
aligned with clearly defined goals.

The integration of effective communication and performance evaluation within the MBO
framework enhances educational leadership performance by promoting clarity, accountability,
and continuous improvement. Communication ensures that all staff members understand
institutional objectives, while performance evaluation provides measurable indicators of progress
toward those objectives. This synergy enables school leaders to make data-driven decisions and
foster a culture of excellence within the school system. In the context of public senior secondary
schools in Rivers State, Nigeria, where challenges such as inadequate resources, inconsistent
supervision, and varying teacher performance persist, the application of these MBO practices
becomes particularly relevant.

Therefore, the adoption of effective communication and robust performance evaluation
mechanisms significantly improve educational leadership performance by strengthening
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coordination, enhancing teacher effectiveness, and promoting goal attainment (Ololube, 2017).
As such, it is expected that school administrators must to prioritize these practices as strategic
tools for achieving sustainable improvement in the management and administration of public
secondary education.

Statement of the Problem

Regardless of the recognized importance of effective educational leadership towards the
achieving school goals, public senior secondary schools in Rivers State continue to experience
challenges that are related to administrative inefficiency, poor coordination and declining teacher
performance. These challenges are most often are linked to the inadequate application of result-
oriented management practices such as MBO. In many schools in Rivers State, communication
between principals and teachers remains unclear, irregular or ineffective, which has led to
misunderstandings of institutional goals, low staff morale and weak collaboration.

Furthermore, observations have revealed that the absence of systematic and objective
performance evaluation mechanisms has contributed to a lack of accountability and reduced
professional growth among teachers. Performance evaluation is essential for improving
organizational effectiveness, yet many school administrators have failed in their ability to
implement consistent appraisal systems that align with educational objectives. This situation has
undermined teachers’ motivation and limits their opportunities in instructional improvement.

Consequently, the persistent low level of educational leadership performance in Rivers
State public senior secondary schools may be attributed to ineffective communication and
inadequate performance evaluation practices with the educational system. This study therefore
sought to investigate how MBO practices can enhance leadership effectiveness and improve
overall educational performance.

Aim and Objectives of the Study

This study examined the effective communication and performance evaluation as management
by objective practices for improved educational leadership performance in Rivers State public
senior secondary schools. Specifically, the objectives were to:

e Examine the extent the application of MBO communication improve educational
leadership performance in public senior secondary schools in Rivers State.

e Determine the extent the application of MBO performance evaluation improve
educational leadership performance in public senior secondary schools in Rivers State.

Research Questions
The following research questions were raised to guide this study:
e To what extent does the application of MBO communication improve educational
leadership performance in public senior secondary schools in Rivers State?

e To what extent does the application of MBO performance evaluation improve
educational leadership performance in public senior secondary schools in Rivers State?
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Hypotheses

The following hypotheses were formulated and statistically tested at a .05 level of significance:

e There is no significant difference in the mean rating of male and female principals on
their application of MBO communication improve educational leadership performance in
public senior secondary schools in Rivers State.

e There is no significant difference in the mean rating of male and female principals on
their application of MBO performance evaluation improve educational leadership
performance in public senior secondary schools in Rivers State.

THEORETICAL FRAMEWORK
Ludwig von Bertalanffy's General Systems Theory (1920)

Ludwig von Bertalanffy's development of General Systems Theory (GST) in the 1920 was a
response to the prevailing reductionist approaches dominating scientific inquiry at the time.
Dissatisfied with the fragmented nature of scientific disciplines and their inability to address
complex phenomena comprehensively (von Bertalanffy, 1950; Annis, 2018; Ramage et al., 2020;
Ololube, 2024). Bertalanffy sought to create a unified framework capable of explaining the
interconnectedness and interdependence observed in diverse systems. His interdisciplinary
perspective drew inspiration from biology, physics, psychology, and other fields, culminating in
the seminal work "General System Theory: Foundations, Development, Applications,” published
in 1968. This work solidified Bertalanffy's ideas and laid the groundwork for the systematic
study of systems theory (Annis, 2018).

At the heart of General Systems Theory lie several foundational principles that
distinguish it from reductionist paradigms. First and foremost is the principle of holism, which
emphasizes viewing systems as integrated wholes greater than the sum of their parts. This
holistic perspective underscores the interconnectedness and interdependence of system
components, acknowledging the emergence of properties and behaviours at the system level
(Krohs & Van de Vijver, 2016). Another key principle is a hierarchy, which posits that systems
are organized hierarchically with nested levels of organization, each exhibiting distinct properties
and functions. Functional equivalence, a fundamental concept in GST, acknowledges that
multiple pathways can lead to the same outcome within a system, highlighting the flexibility and
adaptability inherent in system behaviour. Feedback mechanisms play a crucial role in regulating
system dynamics, with positive feedback amplifying deviations and negative feedback restoring
equilibrium. Lastly, the principle of openness recognizes systems' interactions with their
environment, emphasizing the continuous exchange of energy, information, and resources.

Furthermore, the principle of General Systems Theory (GST) encompasses a broad array
of concepts and applications that underscore its interdisciplinary nature and relevance across
diverse fields of inquiry. Beyond its foundational principles, GST offers a comprehensive
framework for understanding the organization, behaviour, and dynamics of complex systems,
shedding light on the underlying mechanisms that govern their functioning. In this section, we
delve deeper into the principle of GST, exploring its implications, applications, and contributions
to various domains of knowledge. One of the key aspects of the principle of GST is its emphasis
on holism, which transcends reductionist approaches by recognizing the interconnectedness and
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interdependence of system components. Holism underscores the notion that systems are more
than the sum of their parts, emphasizing the emergence of novel properties and behaviours at the
system level. The adoption of a holistic perspective, GST enables researchers to analyze systems
in their entirety, taking into account the intricate web of interactions and relationships that
characterize complex phenomena.

Moreover, the principle of hierarchy inherent in GST highlights the nested levels of
organization within systems, each exhibiting unique properties and functions. This hierarchical
structure facilitates the integration of diverse subsystems, allowing for the emergence of complex
behaviours and phenomena. From biological organisms to social organizations, systems exhibit
hierarchical organization, with subsystems interacting across multiple levels to achieve
overarching goals and objectives (Rosso & Ricciardi, 2022). Functional equivalence, another
fundamental principle of GST, acknowledges the diversity of pathways that can lead to the same
outcome within a system. This principle highlights the flexibility and adaptability inherent in
system behaviour, as different configurations of inputs, processes, and feedback mechanisms can
yield similar results. Functional equivalence underscores the importance of considering multiple
perspectives and approaches when analyzing complex systems, recognizing that there is often no
single optimal solution to a given problem.

Furthermore, GST emphasizes the role of feedback mechanisms in regulating system
dynamics and maintaining stability. Positive feedback loops amplify deviations from
equilibrium, leading to exponential growth or instability, while negative feedback loops
counteract deviations and restore equilibrium. Feedback mechanisms enable systems to self-
regulate, adapt to changing conditions, and achieve homeostasis, ensuring their resilience and
viability in dynamic environments. The principle of openness in GST highlights the dynamic
interactions between systems and their environment, emphasizing the continuous exchange of
energy, information, and resources. Open systems are characterized by their ability to import
inputs from the environment, process them internally, and export outputs back into the
environment (Ololube, 2024). This openness enables systems to evolve, adapt, and respond to
external stimuli, driving their growth and development over time.

Furthermore, the principle of emergence elucidates the phenomenon whereby novel
properties or behaviours arise at the system level that cannot be explained solely by the
properties of individual components. Emergent properties represent a higher level of
organization that transcends reductionist analyses, underscoring the complexity and richness of
system behaviour (Kelso & Chemero, 2020). From the flocking behaviour of birds to the
formation of social norms, emergence manifests in diverse domains, highlighting the importance
of understanding system-level phenomena in addition to individual components. Additionally,
GST encompasses the concept of self-organization, whereby systems spontaneously arrange and
adapt their components to achieve coherence and functionality. Self-organization enables
systems to achieve complex patterns of the organization without centralized control, relying
instead on local interactions and feedback loops to coordinate their behaviour. From the
formation of biological tissues to the emergence of social structures, self-organization is
ubiquitous, driving the evolution and adaptation of systems over time.

Nonlinearity, another key aspect of GST, characterizes system behaviour as nonlinear
responses to inputs, interactions, and feedback loops. Nonlinear phenomena such as bifurcations,
phase transitions, and chaotic behaviour challenge linear cause-and-effect relationships,
highlighting the need for a nonlinear modelling approach to capture system dynamics accurately.
Nonlinearity underscores the inherent complexity and unpredictability of systems, necessitating
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sophisticated analytical tools and methodologies for their study (Kelso & Chemero, 2020).
Moreover, the principle of adaptation in GST emphasizes systems' ability to adjust their
structures, functions, and behaviours in response to changing environmental conditions.
Adaptation enables systems to maintain stability, resilience, and viability in dynamic and
uncertain environments, ensuring their survival and continued evolution over time. Whether in
biological organisms or social systems, adaptation is essential for coping with environmental
pressures and achieving long-term sustainability.

Lastly, dissipative structures represent stable patterns of organization that emerge in open
systems far from equilibrium, enabling them to maintain ordered states and resist the tendency
towards disorder and decay. Dissipative structures exemplify the interplay between
thermodynamics and self-organization in complex systems, highlighting the synergy between
order and chaos. From convection cells in fluids to social institutions, dissipative structures
embody the dynamic balance between stability and change in open systems. In essence, the
principle of General Systems Theory encompasses a rich tapestry of concepts and applications
that illuminate the organization, behaviour, and dynamics of complex systems across diverse
domains. From holism and hierarchy to functional equivalence and feedback, GST provides a
comprehensive framework for understanding the interconnectedness and interdependence of
system components, shedding light on the underlying mechanisms that govern their functioning.
By embracing the principles of GST, researchers can gain deeper insights into the complexities
of the natural and social world, driving innovation and discovery in the pursuit of knowledge
(Krohs & Van de Vijver, 2016).

General Systems Theory elucidates several mechanisms governing system behaviour and
dynamics. Emergence, for instance, refers to the emergence of novel properties or behaviours at
the system level that cannot be explained solely by the properties of individual components. Self-
organization is another mechanism by which systems spontaneously arrange and adapt their
components to achieve coherence and functionality. Nonlinearity characterizes system
behaviour, with interactions and feedback loops leading to nonlinear responses to inputs.
Adaptation enables systems to adjust their structures and behaviours in response to
environmental changes, ensuring their survival and evolution. Additionally, dissipative structures
represent stable patterns of organization that emerge in open systems far from equilibrium,
enabling them to maintain ordered states.

Despite its transformative potential, General Systems Theory has faced critiques over the
years. One common critique is its perceived lack of predictive power due to its emphasis on
qualitative descriptions and the complexity of systems. Additionally, some critics argue that
GST's rejection of reductionism overlooks the value of reductionist approaches in understanding
the underlying mechanisms of complex systems. Others highlight an overemphasis on
equilibrium concepts, which may oversimplify the dynamics of real-world systems that often
operate far from equilibrium. Lastly, GST's conceptual ambiguity and limited operationalization
have been criticized for hindering its practical application in empirical research and real-world
settings.

The relevance of General Systems Theory (GST) to the study on "Management by
Objectives (MBO) and Effective Educational Leadership Performance in Public Senior
Secondary Schools in Rivers State™ is complicated and profound. By examining the principles,
mechanisms, and critiques of GST in the context of educational leadership, we can elucidate its
significance in enhancing leadership effectiveness and fostering organizational success in public
senior secondary schools. Firstly, GST offers a holistic framework for understanding the
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complex interrelationships and dynamics inherent in educational systems. Rather than viewing
educational leadership in isolation, GST emphasizes the interconnectedness of various elements
within the educational ecosystem, including teachers, students, administrators, parents, and the
broader community. Recognizing the interdependence of these components, educational leaders
can adopt a systems-thinking approach to leadership, identifying leverage points and
interventions that can drive positive change throughout the system.

CONCEPTUALIZATION
Effective Communication and Educational Leadership Performance

In the context of educational Management by Objectives (MBO), communication refers to the
process of sharing information, ideas, and feedback among diverse stakeholders, such as
teachers, students, administrators, and parents. This communication is essential for aligning and
coordinating the efforts of these stakeholders towards the achievement of educational objectives.
Adeleke (2016) defined communication in educational MBO as the process of exchanging
information, ideas, and feedback among stakeholders, including teachers, students,
administrators, and parents, to ensure clarity, alignment, and transparency in goal-setting,
decision-making, and implementation. In the realm of educational Management by Objectives
(MBO), communication serves as the backbone of organizational effectiveness and success.
Adeleke (2016) aptly defined communication as the process of exchanging information, ideas,
and feedback among stakeholders, including teachers, students, administrators, and parents. Let's
delve deeper into this definition to elucidate its significance and implications within educational
MBO.

First and foremost, communication within educational MBO fosters clarity in goal-
setting, decision-making, and implementation processes. Clear and effective communication
ensures that all stakeholders understand the objectives, expectations, and strategies delineated
within the MBO framework. For instance, teachers need to communicate instructional goals and
expectations to students, while administrators must convey administrative objectives and policies
to staff members. Through the facilitation of a shared understanding of goals and expectations,
communication lays the foundation for coordinated action and collective effort towards goal
attainment. Moreover, communication promotes alignment among stakeholders within
educational institutions. Alignment refers to the congruence between individual and
organizational goals, ensuring that everyone is working towards a common purpose. Adequate
communication channels allow stakeholders to align their efforts with the overarching objectives
of the institution (Ololube, 2024). Teachers, for instance, can align their lesson plans and
teaching strategies with the educational goals set forth by school administrators. Similarly,
students can align their academic pursuits with their personal learning objectives and career
aspirations, and by promoting alignment, communication ensures that organizational resources
and efforts are directed towards common goals, maximizing efficiency and effectiveness
(Ololube, 2017).

Transparency is another key aspect of communication within the educational MBO.
Transparency refers to the openness and accessibility of information, enabling stakeholders to
make informed decisions and understand the rationale behind organizational processes and
decisions. In educational institutions, transparent communication builds trust and accountability
among stakeholders (Ololube et al., 2016). Transparent communication between school
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administrators and parents regarding academic policies, grading criteria and disciplinary
procedures promotes trust and confidence in the institution's leadership (Ololube, 2018; Ololube
et al., 2017). Additionally, transparent communication about educational objectives and
performance metrics empowers stakeholders to track progress and take corrective actions as
needed, enhancing accountability and performance. Furthermore, communication facilitates
feedback loops within educational MBO, enabling stakeholders to provide input, share insights,
and offer suggestions for improvement. Feedback is essential for assessing progress, identifying
challenges, and making adjustments to strategies and plans. Teachers can provide feedback to
students on their academic performance, while administrators can gather feedback from teachers
and students on the effectiveness of educational initiatives, and by soliciting and acting upon
feedback, educational institutions demonstrate a commitment to continuous improvement and
responsiveness to stakeholder needs and preferences (Adeleke, 2016a).

In other words, communication within educational MBO is a multifaceted process that
facilitates clarity, alignment, transparency, and feedback among stakeholders. Effective
communication lays the groundwork for effective goal-setting, decision-making, and
implementation. In doing so, communication promotes organizational effectiveness,
accountability, and continuous improvement within educational institutions. This implies that
communication is a critical enabler of collaboration within educational MBO (Adeleke, 2016b).
Without effective communication, it is difficult for stakeholders to collaborate effectively, as
they lack a platform for exchanging ideas, brainstorming solutions, and coordinating efforts.
Therefore, communication can be considered the foundation of collaboration within educational
institutions.

Okonkwo (2017) also defined communication within educational MBO involves the
effective transmission and reception of messages across various channels and stakeholders,
facilitating mutual understanding, collaboration, and accountability in achieving educational
objectives. Okonkwao's (2017) definition of communication in educational MBO focuses on the
importance of effective transmission and reception of messages. This involves using appropriate
channels to ensure that messages are sent and received in a timely, accurate, and complete
manner. To further elaborate on this definition, it is important to consider the different channels
that can be used to facilitate communication in educational MBO. These include face-to-face
meetings, email, phone calls, video conferencing, and online forums. In educational Management
by Objectives (MBO), effective communication serves as a linchpin that connects stakeholders
and facilitates the achievement of educational objectives. Okonkwo (2017) defined
communication within educational MBO as the process of transmitting and receiving messages
across various channels and stakeholders to foster mutual understanding, collaboration, and
accountability. Let's delve deeper into this definition to explore its nuances and implications
within the educational context.

One of the primary functions of communication within educational MBO is to ensure the
effective transmission of messages across diverse channels and stakeholders. Communication
channels encompass verbal, written, and digital mediums through which information flows
within educational institutions. For example, face-to-face meetings, emails, memos, and online
platforms are common communication channels utilized by educators, administrators, students,
and parents. By leveraging these channels, stakeholders exchange information, share updates,
and disseminate instructions related to educational goals, policies, and initiatives. Moreover,
effective communication within educational MBO promotes mutual understanding among
stakeholders. Mutual understanding refers to the shared comprehension of goals, expectations,
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and responsibilities among individuals within the educational community. When communication
is clear, transparent, and consistent, stakeholders can align their efforts and collaborate towards
common objectives. For instance, teachers and students develop a shared understanding of
academic expectations, grading criteria, and learning outcomes through effective
communication. Similarly, administrators and parents foster mutual understanding by
transparently communicating about school policies, procedures, and expectations.

Collaboration is another essential outcome of communication within educational MBO.
Collaboration entails stakeholders working together synergistically to achieve shared goals and
objectives. Effective communication facilitates collaboration by enabling stakeholders to
exchange ideas, coordinate activities, and pool resources towards common endeavours. For
instance, teachers collaborate on curriculum development, lesson planning, and instructional
strategies to enhance student learning outcomes. Likewise, administrators collaborate with
teachers, students, and parents on school improvement initiatives, extracurricular programs, and
community engagement activities. Through the promotion of collaboration, communication
strengthens the collective capacity of educational institutions to address challenges and capitalize
on opportunities for growth and innovation (Adeyemi, 2018). Furthermore, communication
within educational MBO fosters accountability among stakeholders. Accountability entails
individuals taking ownership of their roles, actions, and contributions towards achieving
organizational goals. Effective communication ensures that stakeholders are aware of their
responsibilities, expectations, and performance metrics (Adeyemi, 2022).

In essence, communication within educational MBO plays a pivotal role in facilitating
the effective transmission of messages, fostering mutual understanding, promoting collaboration,
and fostering accountability among stakeholders. Establishing clear channels of communication
and promoting open dialogue, enables educational institutions enhance their capacity to achieve
educational objectives, improve organizational effectiveness, and promote student success. As
such, prioritizing effective communication strategies within educational MBO is essential for
building a cohesive and supportive learning environment (Okonkwo, 2017). In addition,
communication can play a vital role in supporting student learning and development by ensuring
that students have access to the information and resources they need to be successful. This
includes providing feedback on assignments, facilitating communication between students and
teachers, and creating a supportive and encouraging learning environment. It is also worth
highlighting that effective communication in educational MBO requires a commitment to
listening and understanding, as well as clear, concise, and respectful language. Effective listening
allows educators to gain a deeper understanding of student needs and concerns, while clear and
concise communication helps to ensure that messages are understood by all parties involved.
This is especially important when communicating with students, as it can help to avoid
misunderstandings and promote understanding. Respectful language is also essential in
educational MBO, as it can help to create a positive and inclusive learning environment for all
students.

More so, in the realm of education, Management by Objectives (MBO) provides a
structured framework for goal-setting, performance measurement, and collaborative decision-
making. Within this framework, communication emerges as a crucial dimension that underpins
the effectiveness of MBO implementation and fosters success in educational settings.
Communication within MBO in education encompasses the exchange of information, ideas, and
feedback among stakeholders, including teachers, students, administrators, and parents, to ensure
clarity, alignment, and transparency in goal-setting, decision-making, and implementation
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processes (Adeleke, 2016b). One of the primary functions of communication within educational
MBO is to facilitate goal-setting and alignment among stakeholders. Effective communication
channels enable educators, administrators, students, and parents to articulate and understand
educational objectives, ensuring that all stakeholders are aligned with the overarching goals of
the institution (Okonkwo, 2017). For instance, administrators may communicate academic
priorities and institutional goals to teachers, who in turn communicate learning objectives and
expectations to students. Thus, communication ensures that individual and organizational efforts
are directed towards common objectives, maximizing efficiency and effectiveness in goal
attainment.

Moreover, communication within educational MBO promotes collaboration and
teamwork among stakeholders. Collaboration entails stakeholders working together
synergistically to achieve shared goals and objectives (Ololube, 2019). Effective communication
channels enable educators to exchange ideas, coordinate activities, and pool resources towards
common endeavours. For example, teachers collaborate on curriculum development, lesson
planning, and instructional strategies to enhance student learning outcomes. Likewise,
administrators collaborate with teachers, students, and parents on school improvement initiatives,
extracurricular programs, and community engagement activities. Through the promotion of
collaboration, effective communication strengthens the collective capacity of educational
institutions to address challenges and capitalize on opportunities for growth and innovation.
Additionally, communication within educational MBO fosters transparency and accountability
among stakeholders. Transparency refers to the openness and accessibility of information,
enabling stakeholders to make informed decisions and understand the rationale behind
organizational processes and decisions (Brown, 2020). Effective communication channels ensure
that stakeholders have access to relevant information, including academic policies, performance
metrics, and decision-making processes. For example, transparent communication between
school administrators and parents regarding academic standards, grading criteria, and
disciplinary procedures fosters trust and confidence in the institution's leadership. Additionally,
transparent communication about educational objectives and performance metrics empowers
stakeholders to track progress and take corrective actions as needed, enhancing accountability
and performance.

Furthermore, communication within educational MBO facilitates feedback loops and
continuous improvement. Feedback is essential for assessing progress, identifying challenges,
and making adjustments to strategies and plans (Johnson, 2021). Effective communication
channels enable stakeholders to provide input, share insights, and offer suggestions for
improvement. Teachers may provide feedback to students on their academic performance, while
administrators gather feedback from teachers and students on the effectiveness of educational
initiatives, and by soliciting and acting upon feedback, educational institutions demonstrate a
commitment to continuous improvement and responsiveness to stakeholder needs and
preferences. In other words, communication serves as a foundational dimension of Management
by Objectives (MBO) in education, enabling stakeholders to articulate goals, collaborate
effectively, promote transparency, and foster continuous improvement. Establishing clear
communication channels and promoting open dialogue, educational institutions are able to
enhance their capacity to achieve educational objectives, improve organizational effectiveness,
and promote student success. As such, prioritizing effective communication strategies within
educational MBO is essential for building a cohesive and supportive learning environment.
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Performance Evaluation and Educational Leadership Performance

Evaluation within the context of Management by Objectives (MBO) in education involves the
systematic process of assessing progress, performance, and outcomes against predetermined
goals and objectives (Tucker, 2020). It involves gathering, analyzing, and interpreting data to
determine the extent to which educational objectives have been achieved and to identify areas for
improvement (Chen, 2017). Evaluation serves as a critical dimension of MBO in education,
providing valuable insights into the effectiveness of strategies, interventions, and initiatives
aimed at enhancing teaching and learning outcomes. At its core, evaluation within educational
MBO involves the measurement and assessment of educational outcomes about established goals
and benchmarks (Scheerens et al., 2017). This includes examining various indicators of student
achievement, such as academic performance, standardized test scores, graduation rates, and other
measures of learning outcomes, and by systematically evaluating these outcomes, educators and
administrators can gauge the extent to which educational objectives have been met and identify
areas where additional support or interventions may be needed to improve student success.

Furthermore, evaluation within educational MBO involves the assessment of the
implementation process itself, including the effectiveness of strategies, interventions, and
instructional practices employed to achieve educational goals (Fitzpatrick et al., 2011). This
entails examining factors such as curriculum alignment, instructional quality, resource allocation,
and organizational effectiveness to determine their impact on student learning outcomes
(Campbell, 2015). Through rigorous evaluation, educational stakeholders can identify strengths
and weaknesses in the implementation of MBO initiatives and make data-driven decisions to
improve educational practices and outcomes. Overall, evaluation serves as a fundamental
component of Management by Objectives in education, providing educators, administrators, and
policymakers with valuable information to assess progress, make informed decisions, and
continuously improve educational practices and outcomes (Elliott, 2017). Integrating evaluation
into the MBO process, educational institutions are able to enhance accountability, transparency,
and effectiveness in achieving their educational goals and objectives (Hargreaves, 2017).

Management by Objectives (MBO) in education is a systematic approach that involves
setting clear and specific goals, aligning organizational activities with those goals, and evaluating
progress towards their attainment (Ololube, 2019). It aims to enhance organizational
effectiveness, improve educational outcomes, and foster a culture of accountability and
continuous improvement within educational institutions. At its core, MBO in education is
grounded in the principles of goal-setting, performance measurement, and participatory
management (Drucker, 2006). Educational goals are established collaboratively by stakeholders,
including administrators, teachers, students, and parents, to ensure alignment with the mission,
vision, and values of the institution (Ololube, 2019). These goals are specific, measurable,
achievable, relevant, and time-bound (SMART), providing a clear roadmap for organizational
success. Once educational goals are established, the next step in MBO implementation involves
aligning organizational activities and resources with those goals (Okoye, 2018). This entails
developing action plans, allocating resources, and assigning responsibilities to ensure that all
stakeholders are working towards common objectives. Alignment MBO in education ensures that
individual and organizational efforts are directed towards shared goals, maximizing efficiency
and effectiveness in goal attainment.
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Evaluation is a critical component of MBO in education, providing stakeholders with
feedback on progress, performance, and outcomes (Tucker, 2020). Evaluation involves
systematically assessing the extent to which educational objectives have been achieved and
identifying areas for improvement. It includes monitoring key performance indicators, analyzing
data, and making data-driven decisions to enhance organizational effectiveness (Scheerens et al.,
2017). Collaboration is another key principle of MBO in education, emphasizing the importance
of teamwork and shared responsibility in goal attainment (Ololube, 2019). Collaboration
involves stakeholders working together synergistically to achieve shared goals and objectives
(Afolabi, 2016). Therefore, collaborating MBO in education leverages the collective expertise
and resources of stakeholders to address complex challenges and capitalize on opportunities for
growth and innovation. Communication is a fundamental aspect of MBO in education, enabling
the exchange of information, ideas, and feedback among stakeholders (Brown, 2020). Effective
communication channels facilitate clarity, alignment, and transparency in goal-setting, decision-
making, and implementation processes (Okonkwo, 2017).

Educational Leadership

Educational leadership involves institutional development, which focuses on building capacity,
fostering innovation, and promoting collaboration within educational organizations (Fullan,
2014). Organizational leaders cultivate a shared vision, values, and goals that guide strategic
planning, decision-making, and change initiatives. They create opportunities for professional
growth and development, encourage teamwork and collaboration, and promote a culture of
learning and adaptability. With the promotion of a positive and supportive organizational culture,
leaders are able to empower staff to work together towards common objectives and drive
organizational excellence (Ahiauzu & Ololube, 2016). In addition to instructional leadership,
administrative management, and organizational development, educational leadership also
encompasses community engagement and stakeholder relations (Harris et al., 2014). Educational
leaders collaborate with parents, families, community organizations, and other external
stakeholders to build partnerships, mobilize resources, and address the diverse needs and
interests of the broader community. They communicate effectively with stakeholders, solicit
input and feedback, and involve them in decision-making processes to ensure that educational
initiatives are responsive to the needs and priorities of all constituents.

Likewise, educational leadership play a critical role in shaping the vision, culture, and
direction of educational institutions, as well as promoting student learning, organizational
effectiveness, and community engagement. Representing principles of instructional leadership,
administrative management, organizational development and community engagement,
educational leaders create positive and transformative change within educational organizations
and contribute to the advancement of education and society as a whole (Ahiauzu & Ololube,
2016). lyaye (2022) similarly delved into the crucial role of resource management in enhancing
educational leadership effectiveness within federal universities in the South-South region of
Nigeria. Within this context, educational leadership emerges as a multifaceted concept that
encompasses a diverse range of roles, responsibilities, and competencies aimed at guiding and
influencing individuals and institutions towards the achievement of educational goals and
objectives. Iyaye’s exploration sheds light on the dynamic and complex nature of educational
leadership and its significance in driving excellence and innovation in higher education
institutions.
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Educational leadership can be defined as the process of guiding, inspiring, and
empowering individuals and organizations within the field of education to achieve desired
outcomes related to teaching, learning, and organizational effectiveness (Leithwood et al., 2004).
It encompasses a broad spectrum of roles and functions, including instructional leadership,
administrative management, strategic planning, and stakeholder engagement. Educational
leaders, whether they are university administrators, department heads, or faculty members, play a
pivotal role in shaping the direction, culture, and performance of educational institutions, as well
as fostering a conducive environment for teaching, research, and learning. One key aspect of
educational leadership is instructional leadership, which involves providing direction and support
to faculty and staff in delivering high-quality teaching, learning, and research experiences (Harris
et al., 2014). Instructional leaders focus on enhancing teaching effectiveness, curriculum design,
assessment strategies, and student engagement to promote academic excellence and student
success. They collaborate with faculty to set clear learning objectives, develop innovative
pedagogical approaches, and facilitate professional development opportunities to enhance
teaching and learning outcomes. Through their leadership, instructional leaders create a culture
of continuous improvement and innovation that drives educational excellence and enhances the
overall quality of the academic experience.

Moreover, educational leadership comprises administrative management, which involves
overseeing the administrative functions and operations of educational institutions (Sergiovanni,
2014). Administrative leaders are responsible for managing budgets, allocating resources,
implementing policies and procedures, and ensuring compliance with regulatory requirements.
They create and maintain a supportive and efficient organizational infrastructure that supports
teaching, research, and administrative activities. Additionally, administrative leaders foster a
culture of accountability, transparency, and integrity, promoting effective governance and
stewardship of institutional resources. Furthermore, educational leadership involves strategic
planning and organizational development, which focus on setting strategic goals, priorities, and
initiatives to advance the mission and vision of educational institutions (Fullan, 2014). Strategic
leaders engage stakeholders in the strategic planning process, identify emerging trends and
challenges, and develop innovative strategies to address them. They foster a culture of
innovation, creativity, and collaboration that enables institutions to adapt to changing market
dynamics and stakeholder expectations.

METHODS

A descriptive survey research design was adopted because it enabled the researcher to describe
and understand existing practices and perceptions of MBO within the school system.

The population comprised 302 principals from the 302 public senior secondary schools in
Rivers State. Given the manageable size of the population, a census approach was employed,
involving all 302 principals. This ensured comprehensive coverage, minimized sampling bias,
and provided a holistic understanding of MBO practices across the state.

Data were collected using a self-developed questionnaire titled “Effective
Communication and Performance Evaluation as Management by Objective Practices for
Improved Educational Leadership Performance Questionnaire (ECPEELPQ).” The instrument
consisted of two sections: Part A captured demographic information, while Part B contained 30
items structured into six sections addressing the research questions. Responses were rated on a
modified four-point Likert scale ranging from Very High Extent (4) to Very Low Extent (1).
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The instrument that was used for data gathering was validated by three professors in
Educational Management at Ignatius Ajuru University of Education, and their inputs improved
its quality. Reliability was established using the test-retest method through 30 principals outside
the study sample. Cronbach alpha coefficients indices of .816 and .879 was realized, which
indicates high reliability.

The researcher was assisted by two trained personnel in the administration of the
questionnaire. Of the 302 copies distributed 291 (96.4%) were correctly completed and used for
the analysis through SPSS version 28. Data analysis involved mean and standard deviation to
answer the research questions and independent t-test was employed to test the hypotheses at .05
level of significance.

RESULTS
Answer to Research Questions

Research Questions 1: To what extent does the application of MBO communication improve
educational leadership performance in public senior secondary schools in Rivers State?

Table 6: Descriptive Statistics of Mean score and standard deviation of communication enhance
Effective Educational Leadership Performance

Male Principal Female Principal X=X,
Items (185) (106) 2 — Decision
X1 SD1 X, SD2
1 Inyour experience, is there 3.0216  .77989 2.1321 1.01489 2.57 High Extent

effective and clear
communication about
educational leadership goals and
expectations within your
educational institution?
2  To what extent do you feel that 3.0108 .94403 2.2453 1.11500 2.62 High Extent
the lines of communication
about educational leadership are
open and accessible in your
educational institution?
3 lIsthere an effective feedback 2.8595  .89790 2.1604 1.27932 2.50 High Extent
mechanism for communicating
about educational leadership
within your educational
institution?
4 Do you feel that the 2.7946  1.23841  2.4755 .84569 2.63 High Extent
communication about
educational leadership is
consistent and transparent?
5 Do you feel that there is 2.8649  .86484 2.0620 .69963 2.86 High Extent
sufficient time, money, and other
resources available to support
innovation in educational
leadership?

Grand mean 2.64 High Extent
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Table 1 represents the accumulated sum from the respondents indicating the mean score and
standard deviation from the first research question which states “To what extent does effective
communication improve educational leadership performance in public senior secondary schools
in Rivers State?” The result from the table illustrated that there is a high level of affirmation
(where x > 2.50) as regards to the extent MBO applied in terms of effective communication
improves educational leadership performance in public senior secondary schools in Rivers State.
The results from the Mean set affirm was also supported by the low disparity in response (SD
<2.00). The analysis also revealed a grand mean of 2.64. The implication of these responses is
that the respondents agreed to a high extent that Management by Objectives [MBQ] applied in
terms of communication enhance Effective Educational Leadership Performance in Public Senior
Secondary Schools in Rivers State.

Research Questions 2: To what extent does the application of MBO performance evaluation
improve educational leadership performance in public senior secondary schools in Rivers State?

Table 2: Descriptive Statistics of Mean score and standard deviation of evaluation for effective
educational leadership performance

Male Principal Female Principal X=X,
Items (185) (106) —Z  Decision
X1 SD1 X, SD2
6 Do you feel that the school is 3.1676 .88405 2.2925 1.05980 2.73 High Extent
flexible in adjusting goals for
educational leadership
performance as circumstances
change?
7  Inyourrole as a teacher,doyou  3.1351  .85218 2.0094 .82225 2.57 High Extent
feel encouraged and supported to
be innovative in your approach
to educational leadership?
8  Are you aware of the specific 2.9892 1.06826  2.9057 94141 2.94 High Extent
targets and milestones that are
set for educational leadership
performance in your educational
institution?
9  To what extent do you feel that 2.6973 1.25769  2.3585 1.20466 2.52 High Extent
there is a culture of collaboration
and cooperation in your
educational institution when it
comes to educational leadership?
10 To what extent do you feel that 3.0432 96023 2.3585 1.01596 2.70 High Extent
the lines of communication
about educational leadership are
open and accessible in your
educational institution?

Grand mean 2.69 High Extent

Table 2 represents the accumulated sum from the respondents, indicating the mean score and
standard deviation from the second research question which states “To what extent does
performance evaluation improve educational leadership performance in public senior secondary
schools in Rivers State?” The result from the table illustrates that there is a high level of
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affirmation (where x > 2.50) as regards to the extent MBO applied in terms of evaluation for
effective educational leadership performance in public senior secondary schools in Rivers State.
The results from the Mean set affirm was also supported by the low disparity in response (SD
<2.00). The analysis also revealed a grand mean of 2.69. The implication of these responses is
that the respondents agreed to a high extent that evaluation enhance Effective Educational
Leadership Performance in Public Senior Secondary Schools in Rivers State

Test of Hypotheses

Hypothesis 1: There is no significant difference in the mean rating of male and female principals
on their application of MBO communication improve educational leadership performance in
public senior secondary schools in Rivers State.

Table 3: Summary of independent t-test analysis on the significance difference between the mean
rating of male and female principals on the application of communication for effective
educational leadership performance in public senior secondary schools in Rivers State

Respondents N Mean SD. Df. t Sig. Decision
Male Principal 185 291 .67 289 42.92 .000 Significant
Female Principal 106 2.12 .81

An independent sample t-test was conducted to compare the mean difference between the mean
rating of male and female principals on the application of communication for effective
educational leadership performance in public senior secondary schools in Rivers State. The result
in Table 3 shows: t = 8.87, df = 289, p = .000 < .05. The result implies that there is a statistically
significant difference between the mean ratings of male and female principals on the application
of Management by Objectives (MBO) in terms of communication for effective educational
leadership performance in public senior secondary schools in Rivers State. The p-value (.000) is
less than the significance level (.05), indicating that the null hypothesis of no significant
difference can be rejected. Therefore, it can be concluded that male and female principals have
different perceptions or practices regarding the application of MBO in communication for
effective educational leadership performance.

Hypothesis 2: There is no significant difference in the mean rating of male and female principals
on their application of MBO performance evaluation improve educational leadership
performance in public senior secondary schools in Rivers State.

Table 4: Summary of independent t-test analysis on the significance difference between the mean
rating of male and female principals on the application of Evaluation for effective educational
leadership performance in public senior secondary schools in Rivers State

Respondents N X SD Df t Sig. Decision
Male Principal 185 3.00 .62 289 42.92 .000 Significant
Female Principal 106 2.18 .68

An independent sample t-test was conducted to compare the mean difference between the mean
rating of male and female principals on the application of evaluation for effective educational
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leadership performance in public senior secondary schools in Rivers State. The result in Table 4
shows: t = 10.40, df = 289, p = .000 < .05. The result implies that there is a statistically
significant difference between the mean ratings of male and female principals on the application
of Management by Objectives (MBO) in terms of evaluation for effective educational leadership
performance in public senior secondary schools in Rivers State. The p-value (.000) is less than
the significance level (.05), indicating that the null hypothesis of no significant difference can be
rejected. Therefore, it can be concluded that male and female principals have different
perceptions or practices regarding the application of MBO in evaluation for effective educational
leadership performance.

DISCUSSION OF FINDINGS
Effective Communication and Educational Leadership Performance

The first findings of this study revealed that communication enhances Effective Educational
Leadership Performance in Public Senior Secondary Schools in Rivers State. Similarly, the
findings also shows that there is significant difference between the mean rating of male and
female principals on the application of communication for the effective educational leadership
performance in public senior secondary schools in Rivers State. This finding agrees with the
study by Buysse et al. (2016) on the use of classroom management communication by
elementary school teachers. The study used a mixed-methods design, combining both
quantitative and qualitative data collection and analysis. They used a survey to collect
quantitative data on teachers’ use of specific classroom management communication strategies,
as well as their perceived effectiveness in managing their classrooms. They also conducted
interviews with teachers to collect qualitative data on their experiences with classroom
management communication. Finally, they observed classrooms to directly observe the use of
classroom management communication in practice. The The findings of the study revealed that
teachers who used communication strategies that emphasized positive feedback, respectful
interactions, and open communication had more effective classroom management than those who
did not use these strategies. Teachers who used these strategies reported higher levels of self-
efficacy, better relationships with students, and less disruptive behaviour in their classrooms.
They also observed that teachers who used these strategies were more likely to establish clear
rules and expectations, provide opportunities for students to engage in decision-making, and use
a variety of communication strategies, such as eye contact and body language.

This finding also collaborated with the findings of Ololube et al. (2016) study on how
teachers’ communication styles influenced student engagement in the classroom. They used both
quantitative and qualitative methods to collect data, including surveys, interviews, and
observations. The quantitative data was analyzed using statistical techniques, while the
qualitative data was analyzed using thematic analysis. They found that when teachers used
communication styles that were positive, enthusiastic, and supportive, students were more likely
to be engaged and motivated to learn. However, when teachers used negative, critical, or
controlling communication styles, students were more likely to be disengaged and disruptive. In
terms of their quantitative data collection, used surveys to measure student engagement. The
survey instrument included questions about students' perceptions of their teachers'
communication styles, their engagement in class, and their overall motivation to learn. The
findings study indicated that positive, enthusiastic, and supportive teacher communication was

111



associated with higher levels of student engagement and motivation. Negative, critical, and
controlling communication styles were associated with lower levels of engagement and
motivation. The findings also showed that teacher communication had a greater impact on
student engagement than on student motivation. Overall, the results suggest that teacher
communication is an important factor in student engagement and motivation. Based on their
findings, Ololube et al. (2016) recommended among others that teachers should be aware of the
impact their communication style can have on student engagement.

Performance Evaluation and Educational Leadership Performance

The first findings of this study revealed that evaluation improves Effective Educational
Leadership Performance in Public Senior Secondary Schools in Rivers State. Similarly, the
findings also shows that there is significant difference between the mean rating of male and
female principals on the application of MBO in terms of evaluation for the effective educational
leadership performance in public senior secondary schools in Rivers State. This finding agrees
with the study by Stronge and Tucker (2003) on the impact of teacher evaluation on teacher
performance. The study used a mixed-methods approach, including both quantitative and
qualitative data. The quantitative data was collected through surveys and observations, while the
qualitative data was collected through interviews and focus groups. The researchers used a
variety of statistical analyses to analyze the quantitative data, including descriptive statistics, t-
tests, and multiple regression. The qualitative data was analyzed through thematic analysis,
which involved identifying common themes and patterns in the data. The findings of the study
indicated that teacher evaluation had a significant impact on teacher performance, with teachers
who received high-quality feedback improving their instructional practices and student
outcomes. The researchers concluded that evaluation should be viewed as a tool for professional
development, rather than simply a tool for accountability.

This finding also collaborates with the findings of Kane et al. (2008) study to evaluate the
effect of teaching and how and why it matters for student achievement. The study used a variety
of methods to analyze the impact of teacher evaluations on student achievement. They began by
analyzing data from the Tennessee Value-Added Assessment System (TVAAS), which is a
system that uses student test scores to measure teacher effectiveness. The researchers then used a
regression analysis to control for other variables that may have influenced student achievements,
such as student demographics, teacher experience, and school characteristics. Finally, they used a
simulation model to estimate the potential impact of using teacher evaluations to make decisions
about teacher retention and placement. The findings of the study indicated that teacher
evaluations based on student test scores could be an effective tool for identifying high-quality
teachers and improving student achievement. However, the researchers cautioned that these
findings should be interpreted with caution, given the limitations of the study.

CONCLUSION

This study has demonstrated that effective communication and performance evaluation are
critical aspects of Management by Objectives practices aimed at enhancing educational
leadership performance in public senior secondary schools in Rivers State. The findings revealed
that when principals communicate clearly and consistently, teachers better understand
institutional goals, which leads to improved collaboration, commitment and productivity.
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Similarly, regular objective performance evaluation promotes and provides a framework for
accountability, professional growth and continuous enhancement in instructional delivery.

The study therefore established that the integration of communication and performance
evaluation practices strengthens administrative effectiveness and promotes goal attainment
within the school system. It further highlighted the need for school leaders to adopt structured
communication channels and systematic appraisal mechanisms as part of their management
strategies. Therefore, improving the key practices of MBO will not only enhance leadership
performance but it will also contribute to overall school effectiveness and better educational
outcomes in Rivers State public senior secondary schools.

Recommendations
From the findings of the study and conclusion drawn, the following recommendation are made:

e Government should provide targeted communication skills training for both male and
female principals in Rivers State public senior secondary schools.

e To actualize the educational goals, principals and teacher and in our schools should be
trained on evaluation skills that will enhance their effectiveness.
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